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RESEARCH AIM

Students significantly differ in the amount of time devoted to studying. Female students have
been shown to work harder (Brint & Cantwell, 2010), whereas students with higher scores on
general cognitive ability and prior learning tests invest less study time (Plant, Ericsson, Hill, &
Asberg, 2005). But what about variables with a strong affective-motivational component?

RESULTS

Table 1. Intercorrelations and Descriptive Statistics

Table 2. Study Time and Grades Regressed On Affective-Motivational Factors

1 2 3 4 5 6 7 8
1. Intelligence Test 1.00
2. Self-Efficacy 15" 1.00
3. Learning Goal Orientation -.03 307 1.00
4. Disengaging .02 25" -.13" 1.00
5. Taking Initiative -.10 357 347 18 1.00
6. Being Persistent .02 367 4577 .06 A7 1.00
7. Study Time -.08 -.07 13" - 17 237 237 1.00
8. Course Grade 357 397 16 -11 227 277 147 1.00

IVlboys (SDboys)
I\/Igirls (SDgirIs)
Independent samples t-test

Theoretical range

36.75(8.26) 4.09(0.67) 2.76(0.42) 2.54(0.47) 2.56(0.45) 2.97(0.55) 22.41(7.19) 9.40(4.67)
33.58(7.24) 4.09(0.62) 2.86(0.43) 2.42(0.50) 2.75(0.52) 3.11(0.55) 24.50(6.26) 9.56(4.22)
3.64™  -0.05 -1.94 2.37* 351 -2.35* 277 -0.33
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Study Time Course Grade
p AR? B AR?
Step 1: Control variables 03" 13
Intelligence Test -.05 7
Gender 14" .09
Step 2: Adding Affective-Motivational 127 19***
Factors
Intelligence Test -.02 32***
Gender .06 01
Self-Efficacy _16™* e
Learning Goal Orientation -.01 -.07
Disengaging - 177 =24
Taking Initiative 217 14"
Being Persistent 20 13"




