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Citizenship education

Active citizenship education

Growing emphasis on active role of students as citizens

Educational foundation

Schools teach essential deliberative competences

Deliberative democratic education

Engaging with public issues through deliberation (Sant, 2019)

(Samuelsson and Bøyum, 2015)



Teaching students

how to deliberate on controversial issues in schools



Weighing and reflecting

different voices and perspectives

 substantiated with reasons

 seeking for shared meaning and decisions

(Bächtiger, 2018; Englund, 2015; Samuelsson and Bøyum, 2015)

Teaching students

how to deliberate on controversial issues in schools



Open-ended issues

 With competing views

 Socio-political

 Related to personal beliefs

(McAvoy and Hess, 2013; Niemeyer et al., 2024)

Teaching students

how to deliberate on controversial issues in schools



As unique settings 

to practice deliberation

thanks to classroom diversity

(Englund, 2015; Hess, 2009)

Teaching students

how to deliberate on controversial issues in schools



Teaching students

how to deliberate on controversial issues in schools

And

take an active role

take responsibility Student responsibility

 for the shared meaning and decisions

 for their own thinking and talking

 or the process with their peers

Beyond participation and agency → commitment

(Coelho and Menezes, 2021; Heid et al., 2023; Mameli et al., 2020)



Teaching students

how to deliberate on controversial issues in schools

And

take an active role

take responsibility Teacher authority
(Buzelli and Johnston, 2001; Englund, 2006)



RQ1

How is student responsibility

in deliberation on controversial issues

conceptualized?

Research questions

RQ2

What teacher strategies

foster student responsibility

in deliberation on controversial issues?



 Following PRISMA guidelines

 preregistered protocol (OSF)

A systematic review, using a configurative synthesis approach

6 stages

1 – inclusion criteria

2 – search strategy

3 – study selection

4 – data extraction

5 – quality appraisal

6 – thematic synthesis

Method

(Newman and Cough, 2020; Page et al., 2021)



A systematic review

6 stages

1 – inclusion criteria

2 – search strategy

3 – study selection

4 – data extraction

5 – quality appraisal

6 – thematic synthesis

Method

 teachers and students of primary or secondary education

 deliberations in class or school context on social topics

 studies that report on student responsibility

 qualitative, quantitative and mixed-methods

 since 2000

 journal articles, peer-reviewed

 English

 available

Participants

Interventions

Outcomes

Study design

Publication date

Publication type

Language

Full text
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A systematic review

6 stages

1 – inclusion criteria

2 – search strategy

3 – study selection

4 – data extraction

5 – quality appraisal

6 – thematic synthesis

Method

 Using Rayyan

 Piloted process

 Three reviewers (10 %) 

 IRR > 0.80



A systematic review

6 stages

1 – inclusion criteria

2 – search strategy

3 – study selection

4 – data extraction

5 – quality appraisal

6 – thematic synthesis

Method

2 stages

 Contextual details (extraction form)

 Findings (MAXQDA24) 

(Flemming and Noyes, 2021)



A systematic review

6 stages

1 – inclusion criteria

2 – search strategy

3 – study selection

4 – data extraction

5 – quality appraisal

6 – thematic synthesis

Method

CASP checklist complemented with criteria from JBI checklist

 2 studies flawed

 28 studies scored positively on at least 7 criteria 



A systematic review

6 stages

1 – inclusion criteria

2 – search strategy

3 – study selection

4 – data extraction

5 – quality appraisal

6 – thematic synthesis

Method

Integrating data of included studies to create new understanding

3 stages of inductive coding

 In vivo coding

 Descriptive themes

 Analytical themes

(Thomas and Harden, 2008)



Results

RQ1

How is student responsibility

in deliberation on controversial issues

conceptualized?

Participation

purposeful

dialogic

Meaning making

knowledge-based

joint process

Ownership

of the content

of the process



RQ2

What teacher strategies foster student responsibility

in deliberation on controversial issues?

Results

Creating a safe and open climate

Designing

the deliberation

Preparing

students

Facilitating

the process
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Connecting students

to the issue

Organizing the

deliberation

Building knowledge

Sharing ideas

Questioning

Modeling

Scaffolding

Acknowledging

Teacher agency

Respectful

communication
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Student responsibility is relational

Discussion

Student responsibility

 Outcome

 Process

Oriented to oneself

Oriented to others

Deliberation is a balancing act

Students’ emotional

connectedness

Emotional safe climate

Teacher authority Student responsibility

Knowledge Deliberation

before | during



Questions? 
Feedback? 
Suggestions?

miette.plessers@uhasselt.be 
jetske.strijbos@uhasselt.be 
elke.emmers@uhasselt.be
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